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An Action Research Plan
To identify the internal and external barriers preventing Pre-K and Kindergarten teachers from integrating iPads into their instructional practices, and to implement targeted strategies that increase confidence and usage of developmentally appropriate digital tools.
Fundamental Research Question
What challenges and barriers contribute to Pre-K and Kindergarten teachers’ reluctance to integrate iPads into classroom instruction?
Summary of the Literature Review
The literature identifies a range of barriers that hinder technology integration in early childhood classrooms, particularly in Pre-K and Kindergarten settings. These include technical limitations lack of devices, unreliable internet, teacher-level challenges low confidence, lack of professional development, negative beliefs, and systemic issues insufficient planning time, administrative support, unclear expectations. While many schools have improved access to devices like iPads, internal barriers such as teacher mindset and training remain prominent. The review also highlights that targeted professional development and strong school-level support systems can help overcome these obstacles. A significant gap in the literature is the lack of research specific to Pre-K and Kindergarten, underscoring the need for action research focused on this context.

Study Information
This study will use a qualitative research design to explore the barriers Pre-K and Kindergarten teachers experience when integrating iPads into instruction. The qualitative approach is appropriate because the study aims to understand teacher perspectives, beliefs, and experiences in depth. Data will be collected through interviews, observations, surveys with open-ended questions, and coaching reflections. This method allows for the identification of patterns and themes related to attitudes, and confidence. Action research is embedded in a coaching cycle, allowing for reflection and adaptation of strategies to support teacher growth.

Research Design 
Data Collection and Analysis
Data will be collected over a 6-month period, from August 2025 to January 2026:
· August 2025: Teacher recruitment and administration of baseline surveys
· September–November 2025: Coaching cycles, classroom observations, and professional development sessions
· December 2025: Final round of classroom visits and follow-up interviews
· January 2026: Post-surveys and data analysis
Data Collection Methods Include:
· Pre/post surveys to assess teacher confidence and attitudes (Likert scale + open-ended)
· Semi-structured interviews with 6–10 participating teachers
· Observation checklists documenting iPad use and teacher facilitation strategies
· Coaching logs and PD feedback forms
Data Analysis will involve:
· Thematic coding of qualitative data, interview transcripts, open-ended responses, and observations.
· Comparative analysis of pre- and post-survey results to track changes in teacher confidence and iPad usage patterns
Sharing and Communicating Results
The results will be shared with:
· Campus administration and instructional leadership team to inform PD planning
· Participating teachers during a reflective follow-up session
· District-level to support broader implementation strategies
Additionally, findings will be summarized in a digital report and presented at a campus professional development meeting to foster collaborative conversation about next steps and sustain momentum.
Final Reflection 
At the conclusion of the study, I will reflect on the research process by reviewing how well the interventions addressed the identified barriers. I will evaluate what changes occurred in teacher beliefs and instructional practices, and how my coaching practices supported or hindered those changes. I will also reflect on the effectiveness of the PD sessions and consider how this action research experience has influenced my approach as an instructional coach. This reflection will guide future coaching cycles and efforts to promote digital literacy in early childhood classrooms.
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